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Examiner's Report
Q1. Only the most able candidates scored more than two of the four marks here. Many correctly made the first
step of multiplying both sides by x2 − 7 but could go no further. Note here, it was not sufficient to simply say y ×
x2 − 7, correct manipulation was required. Having established yx2 − x2, many were unable to factorise this
expression fully.
Q2. Many candidates were able to find a route starting and ending at C. Many showed their route by writing down
the arc lengths rather than the nodes. This was acceptable for part (i).
Most candidates were able to get a sensible answer, with 27.9 km (from CYHSC) being a close runner to 25.1 km
(from CYSHSC) A significant number of candidates ignored the information for Gordon to visit all 4 villages and
gave the route as CSYC (22.3 km).
Some gave the route that went round the top loop first and then the outer loop. CSYCSHYC (50.2 km).
Q3. Candidates who did not initially multiply out the brackets correctly ran into problems soon after. Many errors
resulted from poor rearrangement and 2y − 3 was frequently seen.
Q4. Part (a) was done quite well. Many students were able to factorise the given expression correctly. Common
incorrect answers here were 8e2, 8e3, and 3e(e + 5). A significant number of students gave their answer in the
form 1e(e + 5), which was accepted.
In part (b), many students were able to expand the brackets correctly, but relatively few could then go on to solve
the equation correctly. Frequently students did not show all the stages in their working by writing down a correct
process on both sides of an equation, eg 7k − 21 + 21 = 3k − 5 + 21. A common error here was to expand 7(k −
3) as 7k − 3
In part (c), many students were able to score at least 1 mark for starting to expand the brackets. Often these
expansions contained sign or algebraic errors, eg 2x × x worked out as 3x and +3 × −8 worked out as −5. A
significant number of students having obtained a correct 4 term expression went on to simplify this incorrectly, eg
2x2 − 16x +3x − 24 incorrectly simplified to 2x2 − 19x − 24
In part (d), many students were able to write down a correct first stage in solving the algebraic equation, usually
by multiplying both side if the equation by 4. A significant number of these were then unable to solve the resulting
linear equation, often making a sign error in the calculation, eg 7 − 3f = 8 incorrectly simplified to 3f = 1; or by
writing the final answer in an incorrect form, eg

or −0.3

Q5. Part (a) was successfully answered by about 80% of candidates. Others generally involved indices in their
answers with not only d4 commonly seen but also 4d. Candidates could be reminded of the need for clear writing
in their answers so that 4d never looks more like 4d.
In part (b) the negative sign associated with the 2f term caused difficulties. Some candidates ignored it and added
2f to 3f instead. Others linked it with the preceding 4 instead and often gave f – 10 as their final answer. It may
be helpful to encourage students to circle or underline each like term together with its preceding sign. Many
candidates who gave the correct expression f + 10 in their working spoilt their final answer by further incorrect
simplification to 11f.
Q6. It was nice to see the occasional ± to give a fully complete answer. Many candidates, however, interpreted

6m2 as (6m)2 and ended up with m =

. Some candidates were not careful enough with the placing of the

square root sign so it was difficult to distinguish m =

from m =

Q7. Approximately two thirds of candidates gave the correct answer to part (a) of this question. Where a
candidate's response was not correct, this was usually due to the presence of "− 3" or "− 3x". In part (b) almost
70% of candidates were able to identify at least one factor of 2x² − 4x. However many attempts showed only
partial factorisation or a lack of care and less than a half of candidates scored full marks.
Candidates are reminded that their answers may be checked by multiplying out the brackets. Fully correct answers
to part (c) of this question were quite rare. 14% of candidates scored 2 marks here with a further 4% of candidates
scoring 1 mark for a correct expansion of − 3(x + 2) followed by an incorrect final answer. It is disappointing to
report that many candidates did not appreciate the need to expand the brackets first. Many answers of "8x + 16"
were seen.
Many candidates expanded the expression in the same way as they would for a quadratic expression, writing
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down 4 terms from an expansion of (11 − 3)(x + 2) before collecting like terms. Those who did attempt to expand
− 3(x + 2) first, often gave "− 3x + 6" as their expansion. Expansion of the quadratic expression in part (d) was
done more successfully, though there were many errors in signs and in evaluating 6 multiplied by 7. Some
candidates tried to combine terms in "x" with terms in "x2". About two fifths of candidates scored 2 marks for this
part of the question and a further one quarter of candidates scored 1 mark for a partially correct expansion.
Q8. Answers to parts (a) and (c) were good. Many candidates knew how to expand brackets correctly for part (a).
On part (c), many candidates knew they had to add the exponents.
Part (b) was answered much less surely, with correct answers rather rare. Some candidates who spotted that y
was a common factor then went on to write y(y + 3y).
Q9. Students attempted this question well and many gained full marks. Those that only gained 1 or 2 marks, were
often let down by their arithmetic or tried to solve the problem with one long chain of calculations and were unable
to keep an accurate running total or missed a calculation out. The more able students realised that they could use
the column or row totals, hence demonstrating a more efficient strategy and were more successful in solving this
problem.
Q10. Two thirds of candidates had no success with this question and the marks that were awarded were generally
given in part (a). Here, common mistakes included multiplying out just the first term in the bracket, failing to
simplify, or failing to deal correctly with the 2. Some candidates attempted a grid method as if multiplying out a
pair of linear expressions. Correct factorisation in part (b) was very rare indeed. When an attempt was made,
candidates often worked with factors but gave a final answer involving 2 pairs of brackets. Partial factorisation
using only an integer also seen but often not fully correct and when a common factor was identified, there was
often an error with the terms inside the bracket.
Q11. Students were generally able to score at least 1 mark in part (a) generally for writing down 4 terms with at
least 3 correct. The most common error was to multiply x by 2x and get an answer of 2x. Students should, at this
level, understand that the product of two linear expressions will result in a quadratic expression. In part (b) many
students scored at least one mark for taking out a common factor with an answer of 2x (2x + 4y) often seen.
Q12. Part (a) was usually answered correctly, probably because of the absence of minus signs, though some
candidates did consider by including (x - 1).
In part (b) weaknesses in algebra became clear, with many failed attempts to multiply out the brackets. Errors
included 6x instead of 6x2, misplaced minus signs, and 6 or 4 as the number term. A significant number lost the
final mark due to an inability to simplify their four terms. Part (c) was designed as a discriminator for those
working towards grade A, and indeed it was only the more able who were able to show any understanding of what
was needed. The x in the denominator caused problems for candidates who knew how to manipulate fractions. A
number of candidates added all three fractions, which was unfortunate. Overall few made progress with this
question.
Q13. From this point in the paper there were an increasing number of non-attempts. In this question it was only
a minority who made an attempt, and usually no marks were gained because of an inability to square both sides
to remove the square root sign as the first step in processing.
Q14. This question was well attempted but only the most able students were gaining full marks. Most gained one
mark for indicating y × (x + 5) but then either did not expand the bracket or were able to isolate x correctly after
expanding the bracket. Lots of poor and incorrect algebraic manipulation was seen in student's responses.
Q15. Most students were able to simplify the algebraic expressions correctly.
Q16. It was encouraging to see many successful attempts at this question, even from those whose arithmetic
throughout the rest of the paper was poor. Partitioning methods were popular, but often contained errors caused
by extra zeros. Other typical errors were 20 × 30 = 5000 instead of 6000, and 40 × 4 = 120 or 80. Grid methods
were also popular, but here it was usually poor totalling that let candidates down. Repeated addition was usually
unsuccessful.
Q17. Parts (a) and (b) of this question were done well. Common incorrect answers in part (a), were 3e + f, 2 +
7f and e + f. A common incorrect answer in part (b) was 10c +3d. In part (c), most candidates were able to find
an expression for the length of AD (4x + 3) and/or twice the length of PQ (6x − 4), but many were unable to find
the difference in these expression correctly. The difference in the expressions was often written as 6x − 4 − 4x +
3 rather than 6x − 4 − (4x + 3), generally leading to the popular incorrect answer 2x − 1. Candidates should be
advised to use brackets when subtracting algebraic expressions. A surprising number of candidates continued their
calculations by putting their expressions for DE equal to 0 and solving them for x (this was condoned on this
paper).
Q18. Students had little success with changing the subject of this formula with a few managing the first step,
invariably to subtract 8 from both sides. Errors with algebraic manipulation were common with addition of 8 or
even subtraction of 5 from both sides seen.
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