Pupil premium strategy statement —Penryn College

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 1157
Proportion (%) of pupil premium eligible pupils 22.6%

Academic year/years that our current pupil premium

you must still publish an updated statement each
academic year)

strategy plan covers (3 year plans are recommended —

2023-24 (we review it
every year based on our
data but the strategy
has minimal changes)

Date this statement was published

December 2023

Date on which it will be reviewed

Termly

Statement authorised by

Mrs Tamsin Schouten

Pupil premium lead

Mrs Beth Laing

Governor / Trustee lead

Ms Jacqui Woodward

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £268,080
Recovery premium funding allocation this academic year £79,154
Recovery premium received in academic year 2023/24

cannot be carried forward beyond August 31, 2024,

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £347,234




Part A: Pupil premium strategy plan

Statement of intent

We aim to use pupil premium funding to improve and sustain outcomes for our
disadvantaged pupils, so they will make better progress and achieve higher standards,
in line with non disadvantaged pupils nationally.

Our approaches are based on the needs of our individual pupil’'s and their
circumstances, rather than being based on assumptions about being disadvantaged.
Our approaches are based on quality teaching and learning, excellent pastoral support
and access to a range of extra curricular opportunities and future career guidance.

We want to develop young people who are ready to make a positive contribution to
their community. We want them to be polite, compassionate, considerate, and care for
those around them. Our students will have the skills and confidence to communicate
well and to organise themselves effectively. They will work independently, work as part
of a team, and be able to lead others. We want students who can read fluently, write,
and be numerate. Our students will have a depth of knowledge in a broad range of
subjects and study skills. They will know how to keep themselves happy, healthy, and
safe. They need to be able to play their part in a modern democracy, to accept a range
of different views, and to use their power to challenge the things that are not right in an
appropriate way. We want their experience in school to be fun, engaging and inspiring.
They need to leave us knowing there are even better times ahead, and confident that
this is just the start.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Literacy - vocabulary and reading

Our assessments, observations and discussions show that our
disadvantaged pupils are more likely to have barriers linked to
decoding, fluency, automaticity and comprehension in their reading.
This can be alongside a deficit of tier 2 and 3 vocabulary. This
combination can make accessing the curriculum more of a challenge.

2 Lower self-requlation skills and resilience

Our assessments, discussions and observations have identified that a
cohort of our disadvantaged pupils lack skills to support their self-
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regulation. Supporting these pupils with a toolkit of strategies will be key
so they are able to appropriately respond to a range of social and
academic situations.

3 Aspirations and careers:

Our observations and discussions with families and students show us
that some of our disadvantaged pupils need exposure to a range of
aspirational future pathways beyond school. It's not that they are less
ambitious, but what they believe is available is different due to their life
experience to date. Providing opportunities for pupils to experience
these opportunities will allows them to focus on the need to aim high for
academic success whilst in school.

4 Attendance and persistent absence:

Our attendance gap for our disadvantaged pupils is 9%.

Our attendance gap for disadvantaged pupils is 3.2% compared to all
national disadvantaged

Our attendance gap for disadvantaged pupils is 0.7% compared to all
SW disadvantaged

Individual approaches are needed for all students where absence is
below our expectation to prevent persistent absence. Therefore we need
to ensure staff and time are in place to implementing our graduated
response, monitoring and evaluate this.

5 Wellbeing/emotional and self-esteem

Our assessments, discussions and observations have identified social
and emotional / self-esteem issues for more of our disadvantaged pupils
than non-disadvantaged. This is particularly apparent since the
pandemic, resulting in a much higher safeguarding need.

6 Extra curricular and personal development:

Our assessments, discussions and observations have identified
disadvantaged pupils may have less access to a broad range of extra
curricular opportunities, that broadens their cultural capital, range of
character skills and personal development.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Literacy - vocabulary and Less than 10% of students will be below their
reading chronological reading age.




Students will be able to read fluency and show
comprehension skills in a range of different
contexts.

Students will be able to recall and apply tier 2
and 3 vocabularies.

Lower self-requlation skills and

resilience

Wellbeing/emotional and self-
esteem

Student, parent and teacher surveys and voice
will demonstrate high levels of wellbeing in all
cohorts.

Students will have an increased confidence in
identifying own personal strengths /
weaknesses.

Monitoring of interventions and case studies

Reduction in suspension figures for
disadvantaged.

Qutcomes at GSCE - KS4.

Achieve national average for attainment of all
pupils nationally, having a positive Progress 8
score

Closing the attainment gap between the
disadvantaged and non disadvantaged.

Attendance

Attendance in line with non disadvantaged
peers.

The % of all students who are persistently
absent to have reduced.

Monitoring of interventions and case studies

Aspirations and careers:

Extra curricular and personal
development:

Student, parent and teacher surveys and voice
will demonstrate high levels of wellbeing in all
cohorts.

Monitoring of interventions and case studies
Participation rates in extra curricular and CIAG

activities will increase, especially for our
disadvantaged cohort.

No NEETS in KS4. The destinations of our
disadvantaged cohort to be as broad as their
non disadvantaged peers.

Each pupil will have a Personal Guidance
appointment and support with applications.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £60,021

Activity Evidence that supports this approach Challenge
number(s)
addressed

Retained GCSE Results and P8 for PP students in English, 1

additional set | Maths and Science have improved since introducing

in KS4 this additional set. There is still a need to improve

E/M/Sc the results further for our LPA cohort.

Additional https://educationendowmentfoundation.org.uk/educa | 1,2

English tion-evidence/teaching-learning-toolkit/reading-

lesson for comprehension-strategies

lower readier

ages In KS3 https://researchschool.org.uk/stmatthews/news/emb

edding-disciplinary-literacy-practices-learning-from-
failure?utm_source=durrington&utm_medium=searc
h&utm_campaign=site_search&search term=literac
y

CPD for https://educationendowmentfoundation.org.uk/educa | 1,2

Literacy tion-evidence/teaching-learning-toolkit/reading-

(reading, comprehension-strategies

writing and

vocab) e Ensure that all staff are explicit teaching the tier 2

and 3 vocabulary in all lessons

e Ensure that all students have the opportunity to
read academic texts across a range of subjects.

e Ensure that meaningful reading opportunities are
embedded in PS time / tutor time.

CPD https://educationendowmentfoundation.org.uk/educa | 1

Precision tion-evidence/teaching-learning-

Planning, so toolkit/metacognition-and-self-regulation

that students

are clear on Myatt, Huh Academy.

components

and blocks of

knowledge Reading: Ashbee, Curriculum, 2021

that build into

larger

schema



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://researchschool.org.uk/stmatthews/news/embedding-disciplinary-literacy-practices-learning-from-failure?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=literacy
https://researchschool.org.uk/stmatthews/news/embedding-disciplinary-literacy-practices-learning-from-failure?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=literacy
https://researchschool.org.uk/stmatthews/news/embedding-disciplinary-literacy-practices-learning-from-failure?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=literacy
https://researchschool.org.uk/stmatthews/news/embedding-disciplinary-literacy-practices-learning-from-failure?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=literacy
https://researchschool.org.uk/stmatthews/news/embedding-disciplinary-literacy-practices-learning-from-failure?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=literacy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £178,812

Activity Evidence that supports this approach Challenge
number(s)
addresse
d

3 additional TAs | https://educationendowmentfoundation.org.uk/educ | 1,2,5

appointed to ation-evidence/teaching-learning-toolkit/small-

work in group-tuition

Accelerated https://educationendowmentfoundation.org.uk/educ

Progress (AP) ation-evidence/quidance-reports/teaching-

groups in Yr 7,8 assistants

and 9 Proven success in our AP (accelerated progress)

groups over 3 years.

Small group tuition is most likely to be effective if it
is targeted at pupils’ specific needs. Diagnostic
assessment can be used to assess the best way to
target support.

Renewed https://educationendowmentfoundation.org.uk/educ | 1,2,3,4,5,6

approach to ation-evidence/teaching-learning-toolkit/parental-

Personal Study engagement

delivery in Yr 11, | personal Study is individualised and matched to

10 student’s aspirations. Initial observations highlight

that motivation is strong. The impact of this will be
monitored throughout the year. Alongside continual
communication with parents/carers.

National School https://educationendowmentfoundation.org.uk/educ | 1,2,5

Led Tutoring if ation-evidence/teaching-learning-toolkit/small-

required. group-tuition

e Small group tuition is most likely to be effective if
it is targeted at pupils’ specific needs.

e Diagnostic assessment can be used to assess
the best way to target support.

e One-to-one tuition and small group tuition are
both effective interventions.

e Providing training to the staff that deliver small
group support is likely to increase impact

Additional Outdoor Education has long been a success here 2,3,5,6

Outdoor Ed at the college in ensuring our PP students have a

teacher to work wide range of opportunities outside of the

with targeted curriculum. This is even more important this year

students who following two long lockdowns. This approach is



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

are struggling to
cope with the full
curriculum

being trialled to try to cut down the alternative
provision currently being accessed which is costly.

Numeracy TA

https://educationendowmentfoundation.org.uk/educ
ation-evidence/quidance-reports/teaching-
assistants

As mentioned above, GCSE Results and P8 for PP
students in English, Maths and Science have
improved since introducing an additional set. There
is still need to improve the results further for our
LPA cohort.

1,2

Literacy TLR
lead

https://educationendowmentfoundation.org.uk/educ
ation-evidence/teaching-learning-toolkit/reading-
comprehension-strategies

e Ensure that all staff are explicit teaching the tier 2
and 3 vocabulary in all lessons

e Ensure that all students have the opportunity to
read academic texts across a range of subjects.

e Ensure that meaningful reading opportunities are
embedded in PS time / tutor time.

Study Support

Over 80% of our PP students take part in at least
one club. This is simply part of the jigsaw that has
helped us improve our results and provision for our
PP students over a number of years.

2,3,5,6

Alternative
provision for
targeted PP
students

This will be used alongside our new Outdoor
Education teacher but it will be used less as we
increase our in-house provision

1,2,3,4,5,6

T&L Fellowship
Disadvantaged

https://www.johncattbookshop.com/products/learnin

g-without-labels-improving-outcomes-for-
vulnerable-pupils .

https://educationendowmentfoundation.org.uk/

Ensure that Penryn College is abreast of the most
up to date research, so that informed practices can
impact our students.

1,2,5

Second tutor
mentoring

This has had proven success in the past in allowing
mentoring of our L15 PP students as well as other
targeted PP students

2,345



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.johncattbookshop.com/products/learning-without-labels-improving-outcomes-for-vulnerable-pupils
https://www.johncattbookshop.com/products/learning-without-labels-improving-outcomes-for-vulnerable-pupils
https://www.johncattbookshop.com/products/learning-without-labels-improving-outcomes-for-vulnerable-pupils
https://educationendowmentfoundation.org.uk/

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £141,803

Activity Evidence that supports this approach Challenge
number(s)
addressed

Improved All of our PP students secured a post 16 pathway 3,5,6

careers in August 23.

advice/guidance

(enhanced

team) to work

with PP students

Attendance We have proven success in improving Attendance 4,5

team. Additional | through targeted support and a raised profile. We

capacity was now need to concentrate on this again following

added to the and increase in our vulnerable student cohort and

Attendance two lockdowns, both have which have led to a dip

Team in Attendance over recent years

specifically to

improve the

Attendance of

our Pupil

Premium

students

EST https://researchschool.org.uk/charlesdickens/news/ | 2,5,6,

how-to-be-evidence-informed-whilst-developing-a-

SEMH team mentally-healthy-

Homework and
breakfast clubs

school?utm source=durrington&utm medium=sear
ch&utm campaign=site search&search term=well

being

https://assets.publishing.service.gov.uk/media/651
d42d86a6955001278b2af/Behaviour in schools g

uidance.pdf

https://www.eif.org.uk/report/adolescent-mental-
health-a-systematic-review-on-the-effectiveness-of-
school-based-interventions

https://www.magicbreakfast.com/news/revised-eef-
evaluation

We have proven success with many PP students of
concern but FTE amongst PP students are still
proportionally higher than they should be.



https://researchschool.org.uk/charlesdickens/news/how-to-be-evidence-informed-whilst-developing-a-mentally-healthy-school?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=wellbeing
https://researchschool.org.uk/charlesdickens/news/how-to-be-evidence-informed-whilst-developing-a-mentally-healthy-school?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=wellbeing
https://researchschool.org.uk/charlesdickens/news/how-to-be-evidence-informed-whilst-developing-a-mentally-healthy-school?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=wellbeing
https://researchschool.org.uk/charlesdickens/news/how-to-be-evidence-informed-whilst-developing-a-mentally-healthy-school?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=wellbeing
https://researchschool.org.uk/charlesdickens/news/how-to-be-evidence-informed-whilst-developing-a-mentally-healthy-school?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=wellbeing
https://researchschool.org.uk/charlesdickens/news/how-to-be-evidence-informed-whilst-developing-a-mentally-healthy-school?utm_source=durrington&utm_medium=search&utm_campaign=site_search&search_term=wellbeing
https://assets.publishing.service.gov.uk/media/651d42d86a6955001278b2af/Behaviour_in_schools_guidance.pdf
https://assets.publishing.service.gov.uk/media/651d42d86a6955001278b2af/Behaviour_in_schools_guidance.pdf
https://assets.publishing.service.gov.uk/media/651d42d86a6955001278b2af/Behaviour_in_schools_guidance.pdf
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.magicbreakfast.com/news/revised-eef-evaluation
https://www.magicbreakfast.com/news/revised-eef-evaluation

Classcharts/Pro https://edtechimpact.com/products/class-charts/ 1,2,4
vision mapping

Financial We will continue to help and support those families | 3,6
support for who are struggling to feed, clothe or give their

families children the opportunities they deserve

(trip/uniforms

etc)

Leadership of The agenda is led by the Deputy Headteacher 1,2,3,4,5,6
the Pupll

Premium

agenda

Total budgeted cost: £380,636


https://edtechimpact.com/products/class-charts/

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

Teaching:
+ Additional core teaching staff to work with targeted PP students post lockdown

 Additional sets in core subjects to ensure class sizes are conducive to PP students
needing to catch up

Targeted academic support:
« Additional ‘second’ tutors to support targeted mentoring of PP students in tutor

« Additional TAs in our Accelerated Progress groups (where the majority of students are
PP)

 The Bridge provision (a small group of primarily PP students) who were struggling to
cope with the full curriculum were given a bespoke timetable to help get them back on
track

* Alternative Provision opportunities for those PP students who needed specific
interventions to address their needs

Wider strategies:

» Appointment of a mental health lead and an additional member of our Education
Support Team to work intensively with those students, many of whom are PP, who are
facing emotional, social or behavioural barriers to their learning

 Improved careers guidance and expansion of the careers team to increase CIAEG for
PP students

* Summer Term activity days

+ Additional capacity in the Attendance Team to work with those PP students who
whose attendance was causing concern

* Study Support opportunities
* Financial support for uniform, trips and transport when necessary
* Leadership of the PP agenda (a proportion of the DHT salary)
Impact

e A8 was 48.9 (All) compared with 34.67 (DAP)

e P8 was 0.28 (All) compared with -0.46 (DAP)

e 5+EM was 44.9% (All) compared with 20.5% (DAP)

e 4+EM was 65.8% (All) compared with 43.6% (DAP)
e EBACC Entries: 14.7% (All) compared with 2.6% (DAP)

This is primarily due to poor attendance and a group of vulnerable students who also
had low attendance or were on alternative packages.
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More capacity has been put into Attendance for 22/23 to address this issue and reverse

the trend.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme

Provider

Educational Intervention package

Boot-Up

Educational Intervention package

BF Adventure

Educational Intervention package

Remembering Our Roots

One to one and small group tutoring Savvy tutoring
Art Therapy Clear
ASD intervention programme Dreadnought
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